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ABSTRACT

Teachers are life-long learners who strive to dffety support their students and the communitghagh
personal learning journeys begin much earlier, fv@fessional learning journey of teachers beginshgir Teacher
Training program. Self Reflection is the only wayimprove teaching competencies and efficienci¢iserathan other
strategies. The teacher should reflect on theiromst and try to improve their efficiency on theibasf present needs. The
training programme for the prospective teacher adgpends on the competent, effective and effitéamcher educators.
Development of teaching competency and change reeqotellectual, emotional, social, and physicaltian and
engagement. Teachers as learners must think, teflecmunicate their ideas, take action, and thenk{ reflect, etc.
again, in a continuous learning cycle. Professiogabwth and development include self-analysis aalialsoration.
Professional competency is not simply about leagrninnew set of skills, but may also involve deuetppleeper
understandings of self and others. A supportivédgasional and social climate, as well as self iit#, are necessary for
the open exploration of ideas and professional ¢gnowlhe present paper attempts to establish theoitapce of
professional competencies of teachers, reflectivategies for the competency development of teacherexplore

themselves as well as to engender the reflectiaetipe as a key to quality improvement.
KEYWORDS: Teachers, Self Reflection, Reflective Strategieaciing Competency and Professional Competency
INTRODUCTION

Dewey defined the term Reflection as “an integratad attitudes and skills in the methods of inquiryhe
attitudes of open-mindedness, responsibility, atdlerheartedness are prerequisite to reflectivemctt is therefore
evident that there are a number of principles ¢héde a process by which teachers can become tirele®ewey (1933)

considered the following principles as the starfioint of the process of reflection:
e The issue upon which the teacher reflects mustrandhe social context where teaching occurs.
e The teacher must be interested in the problem tesaved.
* The issue must be "owned" by the teacher; thateisyed from his/her own practice.
» Reflection on the issue involves problem-solving.

» The teachers' ideas need to be tested throughdbtiqe of teaching.
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» ldeas about teaching once tested through practiost lead to some course of action.

» Reflective actions may be transformed into a nedeustanding, redefined practice in teaching anchghsa

in teaching.

Hadiya Habib (2017) assert that there is one guabibve all that makes a good teacher — the albdirgflect on
what, why and how we do things and to adopt ancldgvour practice within lifelong learning. Refliext is the key to
successful learning for teachers and for leariwidlace (1991) states, that reflection upon teaghpiractice will probably
lead teachers to understand the pragmatics ofrotassinstruction and this will promote teacher#-seflexive awareness
of their assumptions about language instruction wailhgness to explore how their implicit theoriesatch or do not
match their teaching. Critically reflective teadhioccurs when teachers identify and scrutinizeagsumptions that under
grid their teaching and the way they work as teecf@rookfield, 1999). The question that arisesher. How to become
aware of such assumptions? Are we aware of our @ameceptions of teaching? Teachers’ pedagogicakitigninforms
their decision making and behaviors in teachingagibns. Reflective practice assists teachers mdraot inconsistencies
between their thinking and their practice, and prtema conceptual change in teachers’ views abachieg. Reflective
practice for teaching is for those teachers whodisposed to think about their teaching practiees| are willing to put
reflective practice into action. Reflective praetichallenges teachers who have unquestioned assamptbout good
teaching and encourages them to examine themsalw@stheir practice in the interest of continuougpriovement.
According to Bailey (1997) “reflective teachingabout a skilled teaching of knowing what to do”uickshank (1981)
defines Reflective Teaching as the teacher's thinkdbout what happens in classroom lessons andirtbirabout
alternative means of achieving goals or aims. Timpgse of Reflective Teaching is to engender gbodight habits and

development of teaching competency.

Walker (1992) developed the following definition @mpetency, the attributes (knowledge, skills attidudes)
which enable an individual or group to perform deror set of tasks to an appropriate level or grafiguality or
achievement (i.e. an appropriate standard) and ninale the individual or group competent in thaerd. Venkataiah
(2000), defines, Teaching Competency as any sikigbeviedge, skill or professional expertise whickheacher may be
said to possess and the possession of which isveelito be relevant to the successful practiceeaéhing. Teaching
competencies include the acquisition and demomstradf the composite skills required for studenacteing like
introducing a lesson, fluency in questioning, pngbguestions, explaining, a pace of lesson, reiefment, understanding
child psychology, recognizing the behavior, classtananagement and giving an assignment. Encyclag@iditionary of
Education (vol.1: 1997) describes teaching compmstas the state of having demonstrating skillsljteds or aptitudes in
the satisfactory execution of a learning task. Efapedia of teacher training and education (val238) defines teaching
competency as suitable or sufficient skill, knovgedand experience for teaching purpose. At sevetbnal seminars

the following ten inter-related categories of cotepeies have emerged quite prominentlyNSyTE

Contextual Competenciesinclude not only educational but social and cultsgstems also. It includes dealing
with problems of wastage and stagnation, divessitiesociety, developing cohesive society and sdilke urbanization

and value inculcation.
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Conceptual Competencies:Include knowledge about stages of child developmaght perspective toward

education and implications of education.

Content Competencies:Include joyful activities, media intervention, ingdual learning and provision dhe

enriched environment for learning.

Transactional Competencies: Include planning of action and evaluation, the usan of activities like

storytelling, singing etc in the teaching process.

Competencies Related to other Educational Activitylncludes human values, a celebration of nationahts/

and community life activities.

Competencies to Develop Teaching Learning Materialincludes innovative ways of teaching and other

resources.
Evaluation Competenciesinclude a positivistic evaluation process, the iniace of feedback etc.
Management Competenciestnclude skills of classroom management, role, asgponsibilities otheteacher.

Competencies Related to Working with Parentsinclude ability to deal with parents and knowleddmut the

requirement of their cooperation in teaching-leagrprocess.

Competencies Related to Working with Community andOther Agencies: Include the knowledge about the

importance of community in the holistic developmehstudents.
REFLECTIVE TEACHING AND TEACHING COMPETENCY

Development of competency not only includes thep$s#macquisition of knowledge and skill; althoughe th
curricular knowledge, pedagogical skills, professio skills and application, professional values gmdctice are
important. Teachers while reflecting on their pesienal context they should refine their practiBedriguez (2008)
states, that Reflective Teaching serve as a mesmahd allow teachers to modify their knowledge amdgbertise.
Reflection is in fact, a cyclical or spiraling pess in which teachers continually monitor, evaluatel revise their own
practice. Reflective practices of the teachersahnays related to teaching competency of them. &eelbp the teaching
competency the teachers should reflect on thetohiag processes and accomplish reflective teacheaghers need to
have a set of knowledge and attitude, such as an opnd, intellectual responsibility, and enthusigdarcelo Garcia,
1992). They should also respect students’ knowledgeept the new thing, reject discrimination oy #ype, be humble,

tolerant and demonstrate professional competendyammitment (Freire 1997).

Teachers need to apply different approaches, etealaad reflect upon their practices in order todoee
competent and professional teachers. Hence, teatmmnpetence involves a balance between enhanbhmgtudents’
learning and accomplishing their careers and caneisearch studies to align with the updated warld gain sufficient
knowledge by continuous professional developmerituk8 2014). In order to develop the teachers’ essfonal

competency the self-analysis is very importantaibteachers.
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Development of teachers’ Professional competengjnksean teacher training programs (or, perhaps eagther),
and continues throughout each teachers’ careefectire professional development takes into accoemthers’ diverse
backgrounds and the contexts in which they workl #ius should be adapted by individuals to addtiess specific
learning needs, and those of their students. Teathemselves must take initiative to acquire pedagl knowledge and
share it with others, with the support and encoemsgnt of administrators and administrative offidesflective teaching
constitutes the prerequisites for the teacherstalide to develop certain competencies. A teacheruse the reflective

strategies for development of curriculum; they esaluate the objectives to develop the teachingyieg process.

So, to develop the teaching competency teacherddsheflect on their teaching-learning process addpt the

strategies of reflective teaching so that theylmamg out the necessary changes within themselves.
STRATEGIES OF REFLECTIVE TEACHING

It is important for all the teachers to participatepractices such as reading books and profedsjonenals,
attending workshops, and taking courses, but thotigities alone are not sufficient for deep arahsformative growth
and change to take place. In order to achieve deeming, personal and professional change andessfid
implementation in practice, teachers must invoherselves in a variety of forms of personal leayr@ind group practice.
Development of teaching competency can be formaj. (;n-service and professional development sessiand
professional growth plans), and it can be inforifeal. collegial conversations and idea sharing witheagues, and

regular attention to classroom practices). Sonthefmportant strategies are as under:

Maintaining Reflective Dairy: The teachers have to maintain and keep their tefeedairy. They have to write
everything about their class in that dairy. Afteck and every activities related to curricular anecurricular activities,
they have to write what happened during that sassibley can write their own feelings and percetiabout those
activities. They have to maintain their dairy eveey on a regular basis and they can reflect oin ¢évery day’s activities

in order to improve their teaching competency.

Team Teaching: The idea of team teaching originated in the USA®%4. It is a good innovation in teaching
strategies. It is also called co-teaching and bolative teaching. The team teaching strategiesh&rerery simple form
where all teachers of a subject collectively teadhass in that subject. Sterns (1972) has explaime advantages of team
teaching. It provides a teacher with an opportutityeceive feedback from their peers and superwisegarding their
teaching performance. It helps the teachers tooparfa variety of roles, gaining experience in adéahip role and

supportive roles.

Collaborative Groups: Educators and teachers may form a discussion dy gitoup focused on a particular
theme or themes related to their professional wecEFor example, teachers may read about, statkyabout, observe,

debate, and implement changes to their practices.

Learning Walks: Teachers can visit one another’s classrooms aniduitiens to observe instructional practices

in action, discuss approaches, share resources, eossidient work, and plan to improve their prastice
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Electronic Conference or Bulletin Board: Authority can develop an interactive website omeference related
to professional development that provides a forumene educators can share resources, ideas, stgtagk one another
guestions, post examples of effective lessons aopeqi ideas and participate in discussions to ldgvéheir teaching

competency.

Peer Coaching Among ColleaguesTeachers may liaise with each other or with a stlaaministrator Jo
provide supportive critiques and advice on theaf@ssional practice. They can observe each otheaishing and provide
constructive critiques in the discussion. But tesistshould remember that the accomplishments gmgostive critique

are provided in a nonjudgmental and helpful way.

Self Analysis: One of the most important parts of this process malude teachers’ videotaping of their own

lessons and completing a self-critique/analysis.

Lesson Study Group:Lesson study is a process in which small groupeadhers of garticular subject jointly
plan, observe, analyze, and refine actual classrddns process is repeated multiple times, allowimggreater depth of
analysis, reflection, and adaptation to teachirarfices. The group may share their experiencediadihgs with other
teachers at their school, and publish their refelssons in a way that makes them accessiblestbribader community

of teachers.

Book Reading and DiscussionThe institution may choose to organize book readingy discussion amongst the
teachers. For example, choices may include: A gérmok on education and pedagogy relevant to &raobf various
subjects (thus, the reading/discussion groups cfadifitate sharing of ideas of teachers with dif@ specialties), or A
subject-specific book could be chosen to addreBgstispecific issues, concerns, and opportuniiégse exercises are

framed around reading and face-to-face discussidrcan include a reflective writing component aséRitension.

Student Involvement Student input can be sought in a variety of waygh as through a student advisory
council, student representatives on school growgh pommittees, feedback surveys, etc. If studgmitiis sought, it must

be responded to thoughtfully and respectfully. heas can reflect on their competency by the feekdbastudents.

Collaborative Curriculum Development: Collaborative curriculum development provides amanunity for
teachers to think deeply into their subject maWéorking together, teachers can design new planmatgrials, teaching
methods, resource materials and assessment tablthese practices always help the teacher to deuélkeir teaching

competency.

Action Research:Teachers may choose an area of their professioaatige that they are personally concerned
about, and carry out small-scale, classroom-bassdarch on that practice. For example, if they iaterested in
attempting a new instructional strategy, they caddplete assessments of student understandingebefaring and after
the application of the strategy, and then analliseotutcomes. They may share their experiencesiadhds with their

colleagues in collaborative groups and conferences.

Professional Reading and Writing: Reading books and articles related to educationkaeging professional
journals create an opportunity for teachers andcatdus to review their own experiences, reflecttoeir students’
experiences, examine their beliefs and practidgéaukte new ideas, evaluate and develop their ®aming, and apply

what they have learned.
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Workshop with the Principal, Ex-teachers, Invitees,and Experts: Teachers can participate in teachers’
professional competency development programme. dultbority can organize the workshop or conduct scudision
meeting with resource persons to create and dighegsown professional growth plans, and as weltree authority can

organize some programme to share the success awthgsf teachers.

Workshops with Parents: A workshop for parents to explain current classrgattices and to demonstrate how
instruction is targeted and learning is supportepdthe teachers to smooth running of their tegghéarning process and
they can explain the procedures that enable paagctstudents to monitor homework, provide supom, give feedback

to teachers.
CONCLUSIONS

The achievement of teaching competency dependsftattion on practice and through dialogue witHezjues
because while engaging in reflection it is very ampnt for all the teachers to examine the widentext of teaching,
analysis the effectiveness of teaching by evalgasialf-teaching practice and reframing the lesslam,pusing new
teaching strategies according to the feedback and experience. Teachers should engage in practiafigctive
strategies to solve classroom problems and comdpcdiction research is also very important to entiegaching
competency. Hence, Reflective teaching is preréquis develop teachers as Researchers as wedvedog the teaching

and professional competency of teachers.
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